Based on the theory of teaching as assisted performance (Tharp and Gallimore, 1988), the Utrecht University Law School has implemented college teaching focusing on a particular combination of various methods of assisting students' performance. In addition to the conventional case method in legal education, the problem method was adopted as the primary method of instruction. This method focused on how students learn to solve legal problems by actually finding, framing, and analyzing issues themselves. Contingency management was used to motivate students to complete problem-solving assignments and attend the seminars in which training was provided for legal problem-solving skills. Analyses of variance were performed to examine the relation between the problem and the case method, and students' time-on-task and achievement. The results were favorable to the problem method: Compared to the case method, students spent more time on learning activities and performed better, controlling for the analysis for their previous achievement, time-ontask in previous terms, and motivation for the particular course. The differences in achievement between both teaching methods were mainly related to the difference in the time students spent on the particular course.
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University education in the Netherlands for students ages 18 and over is organized in a four-year program, covering a one-year foundation course and a three-year master's program. University law schools offer a three-year master's (LL.M.) degree in, for example, Dutch law, business and commercial law, and international and comparative law. The master's program requires 5,040 hours of credits (42 weeks for 3 years with 40 hours of credits per year) from the various curricula including courses in European law, public law, constitutional law, criminal law, as well as training of dialectical skills, legal drafting, and legal reasoning. Although one of the purposes of law schools is to train lawWilfried Admiraal, Theo Wubbels, and Albert Pilot, Utrecht University, The Netherlands. Address correspondence to: Wilfried Admiraal, IVLOS Institute of Education, Utrecht University, Heidelberglaan 8, NL-3584 CS Utrecht, The Netherlands; e-mail: w.admiraal6ivlos.uu.nl yers, most of the graduates get a job in industry, politics, diplomatic service, or civil service.
Like many programs of other Dutch universities, the curriculum of Utrecht University Law School is based on a trimester system. Each year has three instruction periods from 13 to 16 weeks, in which students follow three or four courses. The foundation course of one year is standardized with 10 courses; the three-year master's program is focused on a specific subject with some 40 courses. Teaching methods include the lecture format, recitation, discussion groups, and seminars. Since 1992, Utrecht University Law School has redesigned the programs of some of their courses. The reasons were low pass rates and the teachers' perceptions of the poor engagement on the part of students. Students spent little time on the course activities: In general, they failed to prepare well for classes, attended few lectures and seminars, showed a passive attitude, and concentrated their study activities in the last two weeks before the final exams. The faculty wanted to implement teaching methods that could overcome these problems.
In the past few years, the faculty developed and implemented a problem method, in addition to the more conventional case method. Teaching methods in the case method focused on the lecture format and the study of cases in takehome assignments, although there was some room for other teaching methods. While the case method showed the students how others solve legal problems, the problem method let students learn to solve problems by actually finding, framing, and analyzing issues themselves (Moskovitz, 1992) . Students could opt for a track with frequent instruction using seminars, case-based teaching, and the lecture format. The program called for studying the subject, completing assignments, discussing topics, and legal problem solving. In the three courses evaluated, only weak relations were found between the teaching method (the problem method and the case method), students' time-on-task, and their grades. Additionally, only a small proportion of the students chose all the program components: Many students quit halfway into the instruction period. Finally, teachers complained that student involvement in the seminars was even less than in courses using the case method exclusively. These findings led to the conclusion that the program had to be reorganized using more powerful incentives to student engagement. In the present study, we examined the newly developed program in two courses in the law school curriculum. Before describing these teaching methods, we summarize our theoretical framework, used to validate our ideas on college teaching.
THEORY OF TEACHING AS ASSISTED PERFORMANCE
There are many theories and principles providing educators and trainers with prescriptions to make their instruction more effective and appealing (for an
